[bookmark: _Toc332421241]Chapter 1
The Study of Human Development

Chapter Overview 

This chapter offers a comprehensive discussion of the foundational principles regarding human development. As you read Chapter 1, you will see key terms highlighted, learning objectives clearly identified, questions to think about, and “Test Yourself Questions” at the end of each section to help reinforce learning. The authors have included personal connections to assist students with better understanding the concept of human development. For example, students will see the connection between their own personal life experiences and how they relate to the process of human development. 

Chapter 1 defines the study of human development and establishes it as the multidisciplinary study of how people change and how they remain the same over time. Beginning in this chapter and reappearing in subsequent chapters, students will read about three recurring issues in human development: (1) nature versus nurture; (2) continuity versus discontinuity; and (3) universal versus context-specific development. Because of the influence of nature and nurture on everything human, and the continuing debate regarding the influence of genetics versus environment on development, the authors have expanded this discussion. They also introduce readers to the biopsychosocial framework, which focuses on the four interactive forces that influence human development across the life span: biological forces, psychological forces, sociocultural forces, and life-cycle forces. The second part of Chapter 1 focuses on the developmental theories used in life-span research to help us address the “whys” for development. Although there are no truly comprehensive theories of human development, five general perspectives influence current research: psychodynamic theory, learning theory, cognitive theory, ecological and systems theory, and the life-span/selective optimization with compensation/life-course perspective. The latter part of the chapter focuses on conducting developmental research and the various research methods used. The chapter ends with a discussion regarding the responsibilities of researchers in conducting ethical research and in communicating results from research findings. The authors also highlight the importance of research results in driving public policy.
Every subsequent chapter references the biopsychosocial framework, the different theoretical perspectives, and the different types of methods used to study life-span development. Thus, it is important that students are well grounded in both theory and methodology, and fully understand the three recurring issues in human development.
Chapter 1
The Study of Human Development
A summary as well as a list of key concepts is provided to help reinforce information presented throughout the chapter. If students or the professor want to learn more about these topics, a list of additional readings is provided, along with useful websites and a list of relevant videos. A comprehensive outline of the chapter follows.


Chapter Outline
I. Thinking about Development
A. What Is Human Development?
1. Human development is the multidisciplinary study of how people change and how they remain the same over time.
2. The science of human development: (1) reflects the complexity and uniqueness of each person and their experiences, (2) seeks to understand commonalities and patterns across people, (3) is firmly grounded in theory, and (4) seeks to understand human behavior.
B. Recurring Issues in Human Development. Three fundamental issues dominate the study of human development:
1. Nature vs. Nurture is the degree to which genetic influences (nature) or experiential influences (environment) determine the kind of person you are. Despite the ongoing debate as to which influence is greater, theorists and researchers recognize that development is always shaped by both—nature and nurture are mutually interactive influences.
2. Continuity vs. Discontinuity focuses on whether a particular developmental phenomenon represents a smooth progression throughout the life span (continuity) or a series of abrupt shifts (discontinuity). 
3. Universal vs. Context-Specific Development focuses on whether there is just one path of development or several. In other words, does development follow the same general path in all people, or is it fundamentally different, depending on the sociocultural context?
C. Basic Forces in Human Development: The Biopsychosocial Framework. This framework emphasizes that these four forces are mutually interactive and that development cannot be understood by examining them in isolation. By combining the four developmental forces, we have a view of human development that encompasses the life span, yet appreciates the unique aspects of each phase of life. 
1. Biological forces include genetic- and health-related factors that affect development. Some biological forces, such as puberty and menopause, are universal and affect people across generations, whereas others, such as diet or disease, affect people in specific generations or occur in a small number of people.
2. Psychological forces include all internal perceptual, cognitive, emotional, and personality factors that affect development. 
3. Sociocultural forces include interpersonal, societal, cultural, and ethnic factors that affect development. Culture refers to the knowledge, attitudes, and behaviors associated with a group of people. Overall, sociocultural forces provide the context or backdrop for development.
4. Life-cycle forces reflect differences in how the same event affects people of different ages. The influence of life-cycle forces reflects the influences of biological, psychological, and sociocultural forces at different points in the life span. The same event can have different effects depending on when it happens in a person’s life. Life-cycle factors provide a context for understanding how people perceive their current situation and its effect on them.
D. Neuroscience: A Window into Human Development
1. Neuroscience is the study of the brain and the nervous system, especially in terms of brain-behavior relationships. This helped reveal interactions between biological, psychological, sociocultural, and life-cycle forces.
II. Developmental Theories 
A. A theory is an organized set of ideas designed to explain development.
1. Theories organize knowledge in order to provide testable explanations of human behaviors and the ways in which they change over time. 
2. Current approaches to developmental theory focus on specific behavioral aspects rather than on global sets of behavior, yet there is no single unified theory of human development. Instead, five general perspectives influence current research.
B. Psychodynamic theories hold that development is largely determined by how well people resolve the conflicts they face at different ages. This perspective can be traced to Sigmund Freud’s theory that personality emerges from conflicts experienced in childhood. Building on Freud’s idea, Erik Erikson proposed the first comprehensive life-span view of psychosocial development, in which he identified eight universal stages, each characterized by a particular struggle. The sequence of Erikson’s theory is based on the epigenetic principle, which means that each psychosocial strength has its own special period of particular importance.
C. Learning theory focuses on how learning influences a person’s behavior. This perspective emphasizes the role of experience and that people learn from watching others around them. Two influential theories in this perspective are behaviorism and social learning theory.
1. Behaviorism focuses on the work of John B. Watson, who believed babies were born a “blank slate,” and B.F. Skinner, who focused on operant conditioning. Operant conditioning is based on the notions of reinforcement, punishment, and environmental control of behavior. 
2. Social learning theory proposes that people learn by observing others in what is called imitation or observational learning.
3. Albert Bandura based his social cognitive theory on both cognitive and social aspects. He believed that self-efficacy—people’s beliefs about their own abilities and talents—helps determine when people will imitate others.
D. Cognitive-developmental theory focuses on thought processes and the construction of knowledge. From this perspective, the key is how people think and how thinking changes over time. This theory involves three distinct approaches: 
1. Piaget’s theory proposes a four-stage universal sequence of cognitive development in which the child constructs knowledge in a new way in each stage. 
2. Information-processing theory proposes that human cognition consists of mental hardware and software. Mental hardware refers to cognitive structures and mental software includes organized sets of cognitive processes.
3. Vygotsky’s sociocultural theory focuses on the ways that adults convey to children the beliefs, customs, values, and skills of their culture. Vygotsky was one of the first theorists to emphasize that children’s thinking does not develop in a vacuum.
E. The ecological and systems approach proposes that human development is inseparable from the environmental contexts in which a person develops. Two examples of the ecological and systems approach are Brofenbrenner’s ecological model and the competence-environmental press framework. 
1. Urie Bronfenbrenner, one of the best-known ecological theorists, proposed that development occurs in the context of a series of complex interconnected systems. Brofenbrenner identified four levels of the environment: (1) microsystem, (2) mesosystem, (3) exosystem, and (4) macrosystem.
2. Competence-environmental press theory suggests that there is an optimal “best fit” between one’s abilities and the demands placed on a person by the environment. People adapt most effectively when there is a good match between their competence or abilities, and the environmental press, or the demands put on them by the environment.
F. Life-span, selective optimization with compensation, and life-course perspectives view development in terms of where a person has been and where he or she is heading. 




1. The life-span perspective argues that human development is multiply determined and cannot be understood within the scope of a single framework. Its basic premise is that aging is a lifelong process of growing up and growing old, beginning with conception and ending with death. Paul Baltes and colleagues identified four key features of the life-span perspective:
a) Multidirectionality – development involves both growth and decline.
b) Plasticity – one’s capacity is not predetermined or carved in stone.
c) Historical context – development occurs within a particular set of circumstances determined by the historical time period and the culture in which we grew up.
d) Multiple causation – how we develop results from biological, psychological, sociocultural, and life-cycle forces.
2. The selective optimization with compensation (SOC) model is based on the assumption that three processes (selection, compensation, and optimization) form a system of behavioral action that generates and regulates development and aging. The selection occurs for two main reasons: elective selection and loss-based selection. Compensation occurs when a person’s skills have decreased, and optimization involves minimizing losses and maximizing gains.
3. The life-course perspective describes the ways in which various generations experience the biological, psychological, and sociocultural forces of development in their respective historical contexts. The key feature of the life-course perspective is the dynamic interplay between the individual and society, which involves three major factors: the individual timing of events; the synchronization of individual transitions; and the impact of earlier life events.


Learning Objectives
Thinking about Development
· What fundamental issues of development have scholars addressed throughout history?
· What are the basic forces in the biopsychosocial framework? How does the timing of these forces affect their impact?
· How does neuroscience enhance our understanding of human development?

Developmental Theories
· What is a developmental theory?
· How do psychodynamic theories account for development?
· What is the focus of learning theories of development?
· How do cognitive-developmental theories explain changes in thinking?
· What are the main points in the ecological and systems approach?
· What are the major tenets of life-span and life-course theories?

Doing Developmental Research
· How do scientists measure topics of interest in studying human development?
· What research designs are used to study human development?
· How do researchers integrate results from multiple studies?
· What ethical procedures must researchers follow?
· How do investigators communicate results from research studies?
· How does research affect public policy?


Critical Thinking Discussion Questions 
Knowledge
· Define human development.
· What are the three recurring themes in human development?
· What is the biopsychosocial framework?
· Discuss Erikson’s psychosocial theory. How is this theory related to the epigenetic principle?
· What are the two influential theories associated with the learning theory perspective?

Comprehension
· Provide an example of a cohort effect.
· Explain the role of biological, psychological, and sociocultural forces in the life cycle.
· Explain why conducting research ethically is so important.
· Explain the ethical concerns and potential medical implications of stem cell research. 

Application
· How might parents use social learning theory to discipline their child?
· What type of research method would be best to use if you wanted to assess developmental change? Why is this method beneficial?
· If you had to choose a theory that best represents your own viewpoint of human development, would you choose a single theory? If so, which one would you choose and why? Or, would you prefer to select certain components of several theories? Explain.
· You are an exchange student in China for six months, and you are interested in studying how college students experience daily life in different cultures. Which research method should you use? Explain.

Analysis
· Compare and contrast the learning approach with the cognitive-developmental approach.

Synthesis
· Design an experiment to study aggression using a cross-sectional, longitudinal, and cross-sequential design. Discuss the pros and cons of each design in terms of how it can address the research question.
· How might Piaget’s theory be integrated into Brofenbrenner’s ecological and systems approach?
· Two high school students have shot and killed the principal, two assistant principals, and several classmates. How would the biopsychosocial framework explain the course of development of the two teens, and how would it explain what caused the teens to commit this crime? How would each of the five developmental theories explain why these teens would commit this crime?

Evaluation
· How should ethical standards be set?
· What criteria should be used to evaluate the validity of each theory presented in this chapter?


Lecture Expanders
Centenarians: Development from a Biopsychosocial Framework
The biopsychosocial framework discussed in this chapter can be used to examine the process of aging in those over 100, as observed by Thomas Perls (1995). His data called into question the notion that aging is accompanied by inexorable decline and debility. Instead, he provided a fascinating portrait of a surprisingly robust and active population. According to the biopsychosocial model, biological, psychological, and social factors all interact in a context of the life cycle to explain human development. 
Projections based on the health and cognitive status of those in their 80s suggest that the ninth decade and beyond would be one of ill health and mental decline. One mortality estimate was that 50% of those in their 90s, and 70% of those over 100, would have Alzheimer’s disease. However, Perls observed in one sample that the actual rate of Alzheimer’s patients over age 100 was 25%. 
Perls further noted that those in their 90s and 100s show lower rates of chronic disease than would be predicted. They are more likely to die of a short-term acute illness than their younger counterparts, thus they are able to remain healthy and active until a short-lived illness brings about their death. In his medical practice as a geriatrician, Perls treats many active and healthy people over the age of 95. His explanations for these surprising findings fit nicely with the biopsychosocial framework. 
It may be that unusually healthy, very old individuals are evidence of a mechanism of selective survival. This concept has been applied to subpopulations that show surprising longevity. For example, although the death rates for African Americans compared to European Americans is higher at every age, beyond age 75, African Americans have, on average, a longer projected life span. Perls and others speculate that a vigorous genetic make-up provides protection against illnesses that usually accompany aging. This selective survival may also explain the relative good health of the very old. Additionally, important lifestyle considerations can interact with genetic factors. Those with extraordinarily long life spans make lifestyle choices that maximize their genetic potential for longevity. They are less likely than younger counterparts to smoke, more attentive to nutrition, and more physically active. Such individuals also tend to show resilience to stress and exhibit effective coping strategies for grief. Finally, at a social level, Perls observed that a surprising number of the very old defer retirement and may work into their 90s; they are also more likely than would be expected to be sexually active, enjoy outdoor activities, and live a full social life. 
Not only does this description of aging beyond 90 provide an illustration of the biopsychosocial model, the reality of life through age 100 may prove surprising to your students. The traditional definition of aging as a decline toward ill health, disability, and death may need to be replaced with an image of active and vital individuals with great potential for a full life until death.
Perls, T. T. (1995), “The Oldest Old,” Scientific American, vol. 272, pp. 70-75.

Small Group Activities/Role Plays/Simulations
1. Review developmental theories and theorists. Have students complete handout 1-4 by matching theorists to their developmental theories. Review the responses with the whole class.
2. Has childhood changed? Have students work in small groups to debate changes in childhood. Are children today pushed into adulthood too fast? A counterargument to this position is that in the U.S., adulthood is delayed while adolescence is prolonged with the increase in college attendance. You can ask students to consider how changes in the culture, education, media, and family life relate to changes in the concept of childhood. Be sure to remind the class of the many differences there are among U.S. families, so that changes they observe may be limited to one segment of society.

3. Define life stages. Working in small groups, have students define some important life stages such as infancy, childhood, adolescence, adulthood, and old age. If your class is small enough, assign one group to each life stage, otherwise have several small groups work on each stage. For their definitions, students should include age boundaries, important events, milestones, or ages that signal the end of the stage and the onset of another stage. Your class discussion can focus on age- and event-based markers for life stages. When is age an important indicator of development? When are life events or milestones an important indicator of development?

4. Identify various life stages. Bring in several articles from home that identify various life stages and have students identify which life stage the article represents. Also, have students think about what other life stages a particular item represents—for example, a wedding photo may represent a bride in young adulthood and a father in later adulthood; a baby’s blanket could identify infancy as well as an adolescent mother or a mother in midlife. Try to bring in at least eight to 10 objects, such as a report card, a briefcase, a baby’s first pair of shoes, a stuffed animal, and so on. Working in small groups of four to five people, have students identify to which stage of the life cycle the item refers. Have them also think about what other life stage the article may represent. Once students have identified which life cycle the article could represent, you can identify which stage it actually does represent, offering a brief story/discussion about the object. Students can also bring in objects to add to the discussion.

5. Design a research study. Provide students with the following list of hypotheses and have them identify the independent and dependent variables, provide operational definitions for each, and decide what research strategy (cross-sectional, longitudinal, or sequential), type of design (experimental or nonexperimental), and data collection (observational, individual testing, survey, or questionnaire) they would use to test each hypothesis (see Handout 1-1):
· Infants cared for in a home setting are more content. 
· Adolescents raised in rural settings are less likely to get involved with drugs and violence.
· The importance of friendships diminishes as one ages.
· Only children are more self-centered than children with siblings.
· Children who learn to use a computer will be better students in school.
· Adults who enjoy their work will live longer.
· Older people with close family relationships will remain healthier.

6. Analyze a research article. Students should read a research article (either provided by you, or assign them to find one in the library and bring a copy to class) and be prepared to describe the research to the class. Working in groups, students should identify the purpose of the research and describe the method used (see Handout 1-2).

Outside the Classroom
Short Writing Assignments
1. Family autobiography. Students can write a family story, drawing either from their own knowledge or from an interview with an older family member. They should write no more than two pages of description, and then use the material in Chapter 1 to analyze their story. In particular, they can use the biopsychosocial framework to explain critical events in their family story.

2. Read and analyze a research article. To show how theory and method interact in real examples, students find a research article on any topic in human development. 

If you want to assign topics, use the index in the book for possible topics. This way, students can read about their topic before searching the library. For the assignment, ask the students to find the following information in their article: research topic, hypotheses, independent and dependent variables (when applicable), ages of subjects, research method, and one or two points from the discussion. (Note: Unless most of your students have had a course in statistics, it is generally too difficult for them to make sense out of the “Results” section.) You might consider asking students to attach a photocopy of the article or its first page to this assignment to make it easier for you to evaluate their responses. 

Longer Writing Assignments
1. Contemporary advice to parents. Students should read one or two articles from popular magazines or websites. Examples could be weaning, sleeping arrangements, use of daycare, discipline, homework problems, sexuality education, or coping with divorce. In this assignment, students should summarize the advice given and compare it to the theoretical views in the first chapter. Does this advice have any significant relationship to current psychological approaches to development? A more complex paper assignment would have students use psychological journals to analyze the quality of the advice given in the popular press articles they found. Is there any research available to support the advice given in the article(s)? To examine generational differences, students can look for historical advice on the same childrearing topic from the 1960s, 1950s, and 1940s. How did these earlier articles define the problem and give advice? What does this suggest about changes in childrearing? Is there any relationship to the theories of human development described in Chapter 1?

2. Understanding cohort effects. Students can be assigned to conduct an interview with people of different ages (see Handout 1-3). (As a collaborative class project, you can assign small groups of students to work together on interviewing separate age groups.) You will need an interview topic that is likely to have differences across generations, for example: educational practices, dating behavior, or child discipline. You could use the following interview protocol on education:
· What years did you attend elementary school?
· What were your favorite subjects in school?
· About how many children were in your class(es)?
· About how often did children misbehave in class (every day, occasionally, or rarely)?
· How did teachers discipline children who misbehaved?
· What kinds of rules did teachers have for the classroom (for example, no talking, stay in your seat, do your own work)?

Have students bring their interviews to class and summarize the results together. You will be looking for differences that reflect historical or cultural patterns of change specific for a particular cohort (e.g., adults educated in the 1950s might report more classroom rules and discipline from teachers).

Projects/Collaborative Activities
1. Observational research. Organize the class into groups of four or five students. Assign each group a research topic suitable for observational research. Possible topics are interpersonal behavior (e.g., touching, looking) of couples across age groups, time spent studying in the library, parental discipline in public places (e.g., shopping malls), play activities of boys and girls, and gender differences in adult conversational behavior. 
In preparation, discuss how to develop a behavioral taxonomy, starting with clear operational definitions of all behaviors to be observed, making sure each behavior is defined such that it is mutually exclusive of every other behavior, and making sure that each target behavior can be observed and does not need to be inferred from other behaviors or events. You will also want to discuss how to measure behaviors, either by frequency count or by timing their duration. Each student group should create the behavioral taxonomy for their topic and develop a plan for observation. You should review these plans before the observations take place. You can have each student write an independent research report using the group’s data, collect a group report, or have each group give a five-minute report to the class on their project.

2. Observation of children or adolescents in real-life settings. Observing children and adolescents in a real-life setting can be a very useful activity. Assign students the task of observing children or teenagers for about 30 minutes in a setting of their choosing. The setting can be either natural (home, the mall, church, movie theatre, park, sporting event, cultural event, etc.) or structured (daycare, school, etc.). If students choose a structured setting, they must obtain permission first and make arrangements to visit on their own time. If there is a Child Development Center on campus, this may be a wonderful opportunity for students to acquaint themselves with it and gain access to a structured environment in which they can observe children in toddlerhood and early childhood. After observing a child or adolescent, students should submit a typed, one-page summary of their observations, including place visited, date and time, who and what was observed, and reactions to the observation. In their observational write-up, students are expected to comment on cognitive development, physical development, and emotional and social development of the individuals observed (as much as they can). Have students share their observations in small groups and possibly the entire class. 
 
Suggested Websites
· The American Psychological Association provides information about psychology in daily 
life at http://www.apa.org/. 

· The Future of Children’s website, http://www.futureofchildren.org/ provides recent research on relevant topics, including child well-being, children and families, education, and public policies.  

Internet Activities
1. To find out more about conducting research ethically, go to the Office of Human Subjects at the National Institutes of Health (NIH) website, http://ohsr.od.nih.gov/. Click on the link for “NIH Human Research Protection Program Policies & Procedures” Review some of the standard operating procedures (SOPs) used in conducting research on human subjects and have students discuss the guidelines for conducting research on children, including women and minorities in research, and research involving cognitively impaired subjects. 
Have students write a paper describing the historical origins of the NIH’s commitment to protect the rights and welfare of human research subjects. In addition, have them describe the roles and responsibilities of the NIH’s Institutional Review Boards.

2. Visit http://www.childrensdefense.org. Once on the website, click on the links “Moments in America.” Have students discuss how race impacts the experiences of children in America and the differences for white, Hispanic, African American, and Asian children. Have students discuss the implications of the findings of both sites.

Spotlight on Research
The Stability of Intelligence from Age 11 to Age 90 Years
Have students read the section “Spotlight on Research” to better understand how intelligence remains stable or changes over one’s lifespan. Continue your discussion of the study presented by expanding on these questions:
1. Who were the investigators, and what was the aim of the study? A long-standing issue in human development is the degree to which personal characteristics, such as intelligence, remain stable or change over one’s life span. Ian Deary, Alison Pattie, and John Starr (in press) were able to address this issue by examining the stability and validity of individual. 
2. How did the investigators measure the topic of interest? The primary assessment of intelligence was the Moray House Test, which mainly tests verbal reasoning, along with some numerical and other items. Participants were also given the National Adult Reading Test, Mini-Mental State Examination (a screening test for dementia), Raven’s Progressive Matrices (a measure of nonverbal reasoning), and the Wechsler Logical Memory Test (a test of verbal recall of stories).
3. Who were the participants in the study? The participants were members of the 1921 Lothian (Scotland) Birth Cohort. In 1932, at roughly age 11, almost every member of the cohort was given the Moray House Test in school.
4. What was the design of the study? The study used a longitudinal design. 
5.	Were there ethical concerns with this study? No, there were no ethical concerns with this study. 
6.	What were the results? The correlation between raw scores on the Moray House Test at age 11 and age 90 was 0.67. Scores correlated 0.73 between ages 79 and 90. Importantly, scores on the Moray House Test correlated with the other cognitive measures, evidence of the Moray House Test’s validity. 
7.	What did the investigators conclude? Deary, Pattie, and Starr concluded that individual differences in intelligence in middle childhood as measured by the Moray House Test showed reasonably high stability at age 90. In other words, smart 11-year-olds tend to be smart 90-year-olds and not-so-smart 11-year-olds tend to be not-so-smart 90-year-olds.
8. What converging evidence would strengthen these conclusions? Because the sample included only Scottish participants, it would be necessary to study people from other cultures to find out whether the results generalize across cultures. In addition, the use of only one test in the assessment of the participants at age 11 provides a narrow view of intelligence more generally.

See for Yourself: Applying What You’ve Learned
The terrorist attacks on the World Trade Center and the Pentagon in 2001 were a defining moment for all Americans, as well as others around the world. Hurricane Katrina and its aftermath, occurring late summer in 2005, is another defining moment in American history. Prior to the hurricane, most Americans, including those along the Gulf Coast, gave little thought to their vulnerability. Following the aftermath of Hurricanes Katrina and Rita, many Americans were glued to their television sets as they watched people devastated by category 5 storms try to survive without food, water, medical supplies, and other basic necessities. Many people, including those affected directly and indirectly by these storms, reevaluated their lives. Many hurricane victims were reluctant to leave their homes because they had no place to go; many were forced to leave their homes because they were unable to stay. Many were afraid and lost all sense of hope. 

Have students talk with several people of different ages about how they were affected by Hurricane Katrina. As students interview these people, make sure they ask them how they felt watching the news, seeing people left to survive by any means necessary. Have students ask how safe or vulnerable they feel if a similar type of devastation were to befall them. Ask them about the federal and local government’s response then and now to those affected by the storm.  Have students compare their responses to see how the various reactions differ. These differences illustrate the life cycle. 

Visit http://www.nytimes.com/2005/11/16/education/16teach.html and access the story, “Helping Students Cope with Katrina-Tossed World,” by Emma Daly, published November 16, 2005. Discuss the impact of Hurricane Katrina on students. Review other articles on the site. Have students synthesize their ideas by writing a paper about how Hurricane Katrina affected people in various stages of the life cycle, racial groups, and socioeconomic classes.

Video Recommendations
· Wadsworth Psychology: Research in Action Video, Volume 1, Segment 24 - “Culture and Emotion.” 2008 Cengage Learning/Wadsworth.
· B.F. Skinner: A Fresh Appraisal. 1999, Davidson Films, Inc., 41 minutes.
· Miss Evers’ Boys. February 1997, USA. (The true story of the US government’s 1932 Tuskegee Syphilis Experiment, in which a group of poor African American test subjects were allowed to die, despite a cure having been developed. This movie is an excellent teaching tool and should generate a discussion regarding ethical procedures in research using human subjects.) 
· Nature and Nurture Development Parts I & II. 1993, GPN, 30 minutes.
· The Developing Child. 2001, Annenberg (Discovering Psychology Updated Edition), 30 minutes.
· Bang Goes the Theory: Nature v Nurture segment. 2012, BBC, 7 minutes.
· Vygotsky’s Developmental Theory: An Introduction. 1994, Davidson Films, Inc., 28 minutes.
· How We Study Children. 1994. Insight Media, 25 minutes.
· Erik H. Erikson: A Life’s Work. 1992, Davidson Films, Inc., 38 minutes.
· Erik and Joan Erikson. 2012, You Tube, 13 minutes.
· Piaget’s Developmental Theory: An Overview. 1991, Davidson Films, 28 minutes.
· Observation. 2004, Insight Media, 29 minutes.
· Understanding Research. 2001, Annenberg (Discovering Psychology Updated Edition), 30 minutes.
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Key Terms
Below is a list of key terms in the order in which they appear in Chapter 1. 


· Human development 
· Nature–nurture issue 
· Continuity–discontinuity issue 
· Universal versus context-specific development issue 
· Biopsychosocial framework 
· Neuroscience
· Theory 
· Psychodynamic theories
· Psychosocial theory 
· Epigenetic principle
· Operant conditioning
· Reinforcement 
· Punishment 
· Imitation or observational learning 
· Self-efficacy 
· Information-processing theory
· Ecological theory 
· Microsystem 
· Mesosystem 
· Exosystem 
· Macrosystem 
· Competence
· Environmental press
· Life-span perspective 
· Selective optimization with compensation (SOC) model
· Life-course perspective
· Systematic observation 
· Naturalistic observation 
· Structured observations 
· Self-reports 
· Reliability 
· Validity 
· Populations
· Sample 
· Correlational study 
· Correlational coefficient 
· Experiment 
· Independent variable 
· Dependent variable 
· Qualitative research
· Longitudinal study 
· Cross-sectional study 
· Cohort effects
· Sequential design 
· Meta-analysis





Name __________________________________________	Date _____________________

Name __________________________________________	Date ____________________

Handout 1-4: Developmental Theories
Directions: Match Column “A” with its corresponding answer in Column “B”




Column A

1. _______	Cognitive development.

2. _______	Psychosocial theory.

3. _______	Moral reasoning theory.

4. _______	One of the first theories to emphasize the influence of the sociocultural context on development.

5. _______	Focuses on how a developing person is embedded in a series of interacting systems.

6. _______	Information-processing theory.

7. 	Developed the five stages of psychosexual development.

8. ________	Studied operant conditioning

9. ________	Observational learning

10. _______	Based his social cognitive 	 
theory on a complex view of reward, punishment, and imitation.

11. _______	According to this theory, how   well people adapt depends on the match between their abilities and	 the demands put on them by the environment.

12. _______	Aging is viewed in the context   of the rest of the life span.




Column B

A. Life-span perspective

B. Brofenbrenner’s ecological theory

C. Vygotsky’s sociocultural theory

D. Sigmund Freud

E. Erik Erikson

F. Lawrence Kohlberg

G. Jean Piaget

H. Proposes that human cognition consists of mental hardware and software.

I. Albert Bandura

J. B.F. Skinner

K. People learn much by simply watching those around them.

L. Competence-environmental press theory
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